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grateful to the university for its ge n
s h a re such a human re s o u rc e .

We hope that readers of THE BRE
look fo r wa rd to new projects to be
by Dr. Kataoka and Hiro ko Furu ya m

who will now assume 
o f Academic Specialist, that will ex p
t e a ch e r- t r a i n i n g, assessment and de
or teaching materials, and in-depth
o f the fi e l d .

Since spring, we we re fo rtunate to 
q u a l i fied candidates for fa c u l t y. We
to thank all those who submitted a
and to also those who had sent us 
recommendation. The third re m a i n i n
is pending a decision to continue o
for another full-time specialist or t
“open slot” for visiting pro fessors, 
re s e a rchers on a pro j e c t - by - p roject 
comments will be appre c i a t e d .

An encouraging news is that, as of
S ep t e m b e r, we have alre a dy re c e ive d
responses to our current “ Ja p a n e s e -
Education Organization Surve y ” f ro m
o f Japanese language pro grams acro
c o u n t ry. In our 1993 surve y, we ha
responses and in 1995, we ended u
1000 (without including satellite p
s chools). We think we can safe ly co
the economic setbacks in Japan had
t ive influence on the continuing gr
Japanese language pro grams. We pl
on the results of the survey more i
the next issue of THE BREEZE. C
ulations to the teachers of Japanese
for their tireless energies and devo t i
the fi e l d .

As we will learn from the history o
l a n g u a ge field from Pro fessor Akir
in the fo l l owing pages, the context 

N OTHING BUT HUMA N
Bunka ko o ryuu wa hitoni hajimari, hitoni owaru.
These lege n d a ry wo rds we re left a few decades
a go by the late founder of the Intern a t i o n a l
House of Japan, Shige h a ru Matsumoto, wh o s e
wo rds still ring a ch o rd in the cultural exch a n ge
c o m m u n i t y. Literally, it means, “ C u l t u r a l
exch a n ge begins with people, and ends with 
p e o p l e ,”or I interp ret it as, “Cultural exch a n ge
is nothing but human.”

This fall we are pleased to announce the
appointment of H i ro ko Kataoka 
as our Chief Academic Specialist to lead the
L a n g u a ge Center in Los Ange l e s ’ t e a cher sup-
p o rt pro grams. Dr. Kataoka is one of the most
a c t ive leaders of Japanese language education 
in the U. S. We are excited to have her pro -
gre s s ive thoughts and open personality as we
expand the Language Center’s activities to be 
a more accessible and a more vital component
to the fi e l d .

O r i g i n a l ly from Osaka, Japan, Dr. Kataoka
graduated from Kobe Jo gakuin Daigaku and
re c e ived her Ph.D. in Education (1979) fro m
the University of Illinois at Urbana-Champaign.
Her various contributions to the field incl u d e
o rganizing and establishing two reg i o n a l
Japanese teach e r s ’ associations, the South
E a s t e rn Association of Te a chers of Ja p a n e s e
(1986) and the Lower Lake Erie Region Con-
fe rence of Japanese Language Te a chers (1989,
n ow the Central Association of Te a chers of
Japanese), establishing the nationwide Ja p a n e s e
Immersion Te a ch e r s ’ N e t work (1994) and
chairing the task fo rce to create the National
S t a n d a rds for Japanese Language Learn i n g
( wh i ch will be published in November 1998).

D r. Kataoka comes to the Foundation thro u g h
a joint agreement with Califo rnia State

L a n g u a ge Grants 
1 9 9 9 / 2 0 0 0

P ro ficiency Te s t
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o f H awaii and 50 at Berkeley we re
tops. Although Japanese language
i n s t ruction gr a d u a l ly m oved east, it
s p read ve ry slow ly. For example, in his
a u t o b i o gr a p hy, My Life Between Ja p a n
and A m e r i c a, E dwin Re i s chauer writes
that, in 1931, when he was a fi r s t - ye a r
graduate student at Harva rd, there wa s
o n ly one Japanese language course
ava i l a ble there, and that it was too 
e l e m e n t a ry for him to take. In 1934,
the number of u n iversities that offe re d
Japanese increased to eight: Harva rd ,
Yale, Columbia, Nort h we s t e rn ,
Washington, UC-Berke l e y, Stanfo rd ,
and Hawaii. According to another
rep o rt, there we re two more unive r s i-
ties, i.e., Mich i gan and UCLA, that
o ffe red Japanese befo re Wo rld War II,
but the fact remains that the pro grams 
at these eight or ten universities we re
rather limited in size, with only one

1. Befo re Wo rld War II

In the United States, Japanese has 
not been taught as long or as widely 
as major European languages such as
Spanish, Fre n ch, and German. Until
Wo rld War II, the so-called “ N i h o n j i n -
ga k ko o ” ( Japanese schools) designed
for ch i l d ren of Japanese immigr a n t s
l iving in Hawaii and on the Pa c i fi c
coast we re just about the only sch o o l s
in America wh e re Japanese language
i n s t ruction took place. At the college
l evel, the University of C a l i fo rnia at
B e r keley established a dep a rtment 
specializing in Asian languages in
1896 and hired a Japanese native
s p e a ker as a lecturer in 1900. Th a t
was supposedly the first time that
Japanese had ever been taught at the
c o l l ege level in the United States.
E ven in 1928, only a few unive r s i t i e s

Rikai-suru Made (‘Until I B
Understand Ja p a n’) that he
s t u dying Japanese with a n i s e
generation Japanese Americ
the summer of 1941. After
m e r, when he re t u rned to C
C o l l ege, he was allowed to 
Year Japanese and go into S
Japanese. About this ex p e r i e
s ays, “ Just the mere fact th
a ble to go into the second-
after taking lessons for onl
months from a totally inex p
tutor cl e a rly illustrates how
Japanese language instru c t i o
l ege used to be.” He goes o
“In fact, the second-year tea
incompetent that, while we
lating a sentence into Engl i s
d e s p e r a t e ly using his dictio
look up wo rds in the next s
In the same book, Keene fu
plains about the lack of a g
book in those days. When 
s t u dying Japanese, his tutor
a textbook for Japanese fi r s t
Keene still remembers Less
went “Saita, saita, sakura g
Needless to say, I felt ex t re m
talgic when I read this pass
book because that was the 
I used as a first grader way
E dwin Re i s ch a u e r, too, talk
l a ck of a good textbook. W
s t a rted teaching Japanese at
he there fo re had to write a
book in cooperation with S
E l i s s e e ff. Thus, in 1941, th
p u blished the first textbook

Japanese Language Te a ching in the U. S. A
A Historical Overview

A k i ra Miura
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this textbook. It is a rather old-fa s h-
ioned book ge a red to teaching future
s cholars only one skill, i.e., how to
read sch o l a rly Japanese. The authors
we re not interested in any other skill,
s u ch as speaking. Even Re i s ch a u e r
h i m s e l f had to admit later that the
book, when examined today, looke d
h o p e l e s s ly behind the times.

In addition to the limited number of
u n iversities, the Army, the Nav y, and
the State Dep a rtment we re intere s t e d
in Japanese language education to a
limited degree. A small number of
trainees we re sent to Japan by these
gove rnment agencies to study Ja p a n e s e
for two or three years each. Since there
we re no Japanese language schools 
in Japan, howeve r, they had to learn
Japanese in an info rmal, unstru c t u re d
way, e.g., by just living with a Ja p a n e s e
g i rlfriend. It was not until 1937 that
N a oe Naganuma, who was becoming
k n own after publishing a Japanese lan-
g u a ge textbook, was allowed to open 
a Japanese language school at the U. S.
Embassy in To k yo. U. S. gove rn m e n t
trainees we re now able to actually
s t u dy Japanese at this school. Upon
completing the course, the few men
who studied here we re either employed 
at the Embassy or sent back to the
States to assume Ja p a n - related gove rn-
ment posts. These people brought the
N a ganuma book back to America,
wh i ch later became the main tex t b o o k
at both the Army and the Nav y
Japanese Language Schools during
Wo rld War II, thus contributing to
p roducing the so-called language 
o fficers including Donald Keene and
E dwa rd Seidensticke r.

Japanese language education at the
c o l l ege level was thus ve ry limited 
in the pre - war U. S. This fact cl e a rly
indicates how insignificant Japan used
to be in the minds of A m e r i c a ’s ge n e r a l

militaristic gove rnment, wh i ch wa s
b eginning to invade Manchuria and
China pro p e r, became incre a s i n gly
unpopular with Americans. It is no
wonder that the language of t h a t
unpopular country did not become
p a rt i c u l a rly popular in the United
S t a t e s .

2. During Wo rld War II

This whole situation radically ch a n ge d
as the Pa c i fic War appro a ched. Th e
reason was because the U. S. Arm e d
Fo rces, wh i ch rega rded the possibility
o f war with Japan as like ly, if n o t
i n ev i t a ble, decided to prep a re for it,
not just militarily, but also language -
wise. First, in December 1940, about
one year befo re the start of the Wa r,
the U. S. Navy conducted a survey 
to see if t h e re we re enough navy men
who could handle the Japanese lan-
g u a ge. The answer was 12. Upset at
this low fi g u re, the Navy searched 
the whole country the next spring 
for civilians who had at least some
k n ow l e d ge of Japanese. As a result, 
56 non-Japanese-Americans betwe e n
the ages of 20 and 35 we re located. 
In June ’41, they we re then placed 
in the brand new Navy Ja p a n e s e
L a n g u a ge Schools opened at UC-
B e r keley and Harva rd .

The U. S. Army, too, opened its ow n
Japanese Language School in San
Francisco one month prior to the Wa r
and started training 58 n i s e i s as we l l
as two Caucasian Americans who had

some back ground in Japanese. After
the Pa c i fic War bro ke out, both the
A rmy and the Navy became even more
serious about training enough men
who could speak and read their enemy ' s
l a n g u a ge. It is ve ry interesting to note
that this was occurring at the time
when something completely opposite
was going on in Japan. As soon as the

l a n g u a ge ,’ and the instru c t i o
E n glish in schools became 
p revalent. Even Engl i s h - b a s e
wo rds began disappearing. 
ple, in music, “ re c o rd ” was
“ o n b a n ,” and, in baseball, “ s
o ffi c i a l ly became “ i p p o n .”
on the other hand, the gove r
i t s e l f, through the Army an
was seriously engaging in Ja p
g u a ge instruction, although
o n ly for the purpose of exe c
i t a ry objectives. These obje
decoding Japanese military 
dence, reading Japanese mil
ments, interro gating Ja p a n e s
o f wa r, dissemination of U
p ro p a ganda, and even post-
pation of Japan. 

After the Pa c i fic War bro ke
N avy Japanese Language Sc
( N J L S, or Kaigun Nihongoga k
wh i ch originally opened at 
and UC-Berke l e y, together 
to the University of C o l o r a d
B o u l d e r, while the Army Ja p
L a n g u a ge School (AJLS, or
N i h o n g o ga k ko o), wh i ch origin
in San Francisco moved to 
S ava ge in Minnesota. The r
had to move was because th
Japanese isseis ‘ first ge n e r a t i o
A m e r i c a n’ and n i s e i s as inst
who we re denied residence 
states along the Pa c i fic Coa
tion to these two language 
both the Navy and the Arm
other schools. The Nav y, fo r
s t a rted a school specifi c a l ly
p u rposes of training offi c e r s
f u t u re occupation of Japan
c o nversation was one of t h e
taught at the school. The A
a l re a dy had a school in Wa s h
DC, to train specialists to 
Japanese military codes, wh e
Re i s chauer was the leading 
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these men we re able to not only speak
Japanese fa i rly well but also read things
l i ke Japanese newspapers, maga z i n e s ,
etc., adequately. Upon gr a d u a t i o n ,
they we re shipped off to places such
as Hawaii and the South Pa c i fi c .

As for AJLS, it was operated a little
d i ffe re n t ly from NJLS. Unlike NJLS,
wh i ch did not re c ruit Ja p a n e s e
Americans, AJLS did not excl u d e
them. In fact, its trainees we re mostly
Japanese Americans. After mov i n g
f rom San Francisco to Minnesota,
h oweve r, it was decided that it wo u l d
be wiser to train Caucasian Americans
s ep a r a t e ly. It was for this reason that
another school was opened at the
U n iversity of M i ch i gan. When the
name AJLS is used today, it is this
p ro gram in Ann Arbor that is com-
m o n ly re fe rred to. To be admitted to
this school, one had to have a mini-
mum IQ of 130. The trainees we re
d ivided into small classes of s even or
eight students each, and eve ry day they
we re given six hours of class work and
we re expected to put in two hours of
s e l f - s t u dy. Th e re we re big exams either
we e k ly or biwe e k ly, and the levels kep t
being shuffled according to the re s u l t s .
Th e re we re about fifty teachers, all
n i k keijin ‘ Japanese Americans’. As fo r
the curriculum, the first three we e k s
we re devoted to conversation only.
H i r a gana we re introduced the fo u rt h
week, and katakana the fifth week. Th e
m e t h o d o l o gy used was the so-called
D i rect Method, wh i ch meant no
E n glish was used in the cl a s s ro o m .
When the trainees had questions, they
a s ked them in Japanese, and the teach-
ers answe red in Japanese. The empha-
sis was not on gr a m m a r, but rather on
memorization of example sentences by
repeating them. The teachers re s o rt e d
to t s u m e ko m i - k yo o i k u ‘ rote learning’, i.e.,
s t u ffing the students’ minds with as

occupied areas such as Japan. In 1943,
i.e., two years into the wa r, the Army
also started a new pro gram called the
A S T P, wh i ch stands for Army Special
Training Pro gram, to train non-offi-
cers in Japanese. To d ay, some people
seem to be under the illusion that
Japanese language instruction conducted
by the U. S. Armed Fo rces during
WWII was all based on what is now
called the Jo rden Method, but that
was not re a l ly the case. The so-called
Jo rden method, wh i ch was o r i g i n a l ly
d eveloped by Yale Unive r s i t y ' s B e rn a rd
B l o ch and Eleanor Jo rden during the
wa r, was used mainly at the Army
Special Training Pro gram schools, and
not at NJLS or AT L S. Now I wo u l d
l i ke to look in more detail at thre e
p a rticular pro grams: NJLS, AJLS, 
and the ASTP. First, NJLS.

At NJLS, there we re two kinds of
trainees. First, there we re those 56
c ivilians re c ruited by the Navy because
they had some know l e d ge of Ja p a n e s e .
Then, there we re those who had no
k n ow l e d ge of Japanese but we re re -
c ruited by the Navy for the sole pur-
pose of t u rning them into language
o fficers because they we re academically
among the top 5 percent at fi r s t - r a t e
u n iversities. These re c ruits we re then
d ivided into small sections of o n ly
four to six men each and we re rigo r-
o u s ly taught for four hours a day by
the instructors, who we re practically
all i s s e i s or kibei niseis. The cl a s s e s
re q u i red eight hours of yo s h u u ‘ p rep a r a-
t i o n’ and f u k u s h u u ‘ rev i e w ’ per day; 
f u rt h e rm o re, eve ry Saturd ay there wa s
a fo u r-hour exam to re i n fo rce the
l e a rn i n g. The textbook was Naga n u m a .
Th e re was little emphasis on theore t i c a l
aspects of Japanese such as gr a m m a r
and phonology. English was not used
in class after the first two weeks, and
the trainees we re encouraged to learn

N a ganuma, but they also u
per art i cles as well as Mich i g
G e o rge Ya m a g i wa ’s Gendai N
Ka i w a . Other materials nec
t e a ch military terms, cl a s s i c a
and s o o ro o b u n ‘old ep i s t o l a r
also distributed. The traine
e n c o u r a ged to learn as man
p o s s i ble, too, by using such 
as Rose Innes’ Waei-kanji Ji
U e d a ’s Ueda Dai-jiten. It is 
esting to read in Herbert P
Beirikugun Nihongoga k ko o ‘A J L
U. S.’ that the students we re
c a rrying kanji cards wh e rev
went. Those of you who ha
at the Middlebu ry Japanese
wh e re the students often st
c a rds while standing in line
c a feteria, can easily imagine
must have been like at AJL
Passin, who I am sure was 
h i m s e l f, admiringly writes i
that Leon Harwitz, who st
at the same time as Passin 
years became a pro fessor of
religion at the University o
Columbia, not only learned
14,000 kanji but also knew
wh e re each of them could 
the dictionary! After study i n
at this school, the trainees 
the Japanese Americans in 
and re c e ived six months of
t r a i n i n g, after wh i ch they w
to the Pa c i fic Region as langu

N ext, the ASTP. Under thi
e l even schools we re opened
ent universities including H
They we re for non-officers
trained them in listening an
o n ly. Reading and writing, 
we re excluded. Th e re we re 2
o f class a week, of wh i ch J
l a n g u a ge occupied 15, the 
d evoted to such subjects as
h i s t o ry, ge o gr a p hy, and pol
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was later published as S p o ken Ja p a n e s e,
wh i ch some of you may have seen. Th e
m e t h o d o l o gy used at these sch o o l s wa s
c o m p l e t e ly diffe rent from those used
at NJLS or AJLS, wh e re the Dire c t
Method was the norm. At the ASTP
s chools, on the other hand, what wa s
used was team-teach i n g. Th e re was 
a Caucasian linguist who ex p l a i n e d
Japanese pronunciation, vo c a bu l a ry,
gr a m m a r, etc., in English, and there
we re Japanese American drill masters
who conducted drills in small sections,
using only Japanese. The drill masters
we re forbidden to use any English, and
the trainees we re told to ask questions
o n ly in the lecture class. You can easily
see that this was the beginning of t h e
so-called Jo rden Method, wh i ch is still
one of the main currents in Ja p a n e s e
l a n g u a ge instruction in the U. S.

H aving looked at these three main
wa r-time Japanese language pro gr a m s ,
our next question would be: “ H ow
m a ny people we re trained by these
p ro gr a m s ? ” A c c o rding to Passin, NJLS
graduated 1,200 officers, and AJLS
trained 6,000 Japanese Americans and
750 non-Japanese Americans. Also,
although I couldn’t verify the fi g u re s ,
a p p a re n t ly thousands of trainees com-
pleted the ASTP schools, and 1,000
to 2,000 people we re trained in all 
the other schools combined. In other
wo rds, an incre d i bly large number of
people studied Japanese during the
Pa c i fic Wa r. As soon as the war ended,
h oweve r, the majority of these people
re a d i ly fo rgot what they learned, bu t
these pro grams, wh i ch dealt with such
a huge number of people, had to have
some impact on post-war America.
First of all, a significant number of
Japan scholars came out of the gr a d u-
ates of both NJLS and AJLS after the
wa r. Again, to quote Passin, his guess
is that these two schools pro d u c e d

o f the publication of Pa s s i n’s book
Beirikugun Nihongoga k ko o, they had
a l re a dy written at least 2,000 books
on Japan. What that means is that,
without the graduates from these two
l a n g u a ge schools, Japanese Studies in
the U. S. would have been just about
n o n - existent after the wa r. The second
impact of these language schools wa s :
wh e reas pre war Japanese language edu-
cation was mainly ge a red to a small
number of s cholars-to-be and concen-
trated on reading only, as indicated 
by Re i s ch a u e r ’s textbook, these two
wa r-time language schools emphasized
speaking just as much as re a d i n g.
F u rt h e rm o re, the Direct Method 
they used to teach small-size classes 
i n t e n s ive ly left an indelible mark on
Japanese language education in the U. S.

3. After the War (1945 to the lat e
1 9 7 0 ’s )

Some of the language officers we re
sent to Japan after the war and wo r ke d
for the Occupation Fo rces, using their
k n ow l e d ge of Japan and the Ja p a n e s e
l a n g u a ge. Not many of them, howeve r,
rose to ve ry high military ranks. Th e i r
greatest contribution came after their
re t u rn to the U. S., wh e re they re s u m e d
c o l l ege life. Some of them who tru ly
l oved Japan decided to become Ja p a n
specialists by going to graduate sch o o l .
They completed their Ph.D. work in
the late 1940’s or the early 50’s and
b egan spreading Japanese Studies pro-
grams. This new breed of Japan spe-
cialists stood out in certain re s p e c t s .
Thanks to the highly intensive lan-
g u a ge training they re c e ived during the
wa r, these young scholars possessed a
high pro fi c i e n cy level in Japanese, i.e.,
they we re not only able to do re s e a rch ,
using Japanese source materials, bu t
they never hesitated to travel to Ja p a n
to conduct re s e a rch there or exch a n ge
opinions with Japanese scholars in

wh e re Japanese was offe red
fo reign language. In other w
Japanese used to be studied
Japanese Americans or by a 
number of graduate studen
the wa r, it slow ly began to 
a larger number of student
u n d e rgr a d u a t e s .

In the late 50’s, the Soviet 
up a Sputnik into space, w
the Americans realize all of
h ow little they knew about
the wo rld, let alone their im
a dve r s a ry, the Soviet Union
the National Defense Educa
was passed by Congress to 
financial aid for students w
go into the study of Ru s s i a n
other here t o fo re neglected 
g u a ges such as Japanese and
Big foundations such as Ca
Fo rd, and Ro cke fe l l e r, too, 
making large contributions
ties. From about 1958 to t
1 9 7 0 ’s was pro b a bly the G
o f financial aid for languag
a rea studies. It was fa i rly ea
d ays for able students to re c
e rnment or fo u n d a t i o n - s p o n
s cholarships to study fo reign
I started teaching at the Un
Wisconsin in 1970, wh i ch 
t owa rd the end of the Gold
but even then most of the 
students taking Japanese wh
e a rned high GPA’s in colleg
we re doing well in graduate
we re almost automatically o
s o rt of fe l l ow s h i p. It was a
this time that some new tex t
Japanese we re written, such
Jo rd e n’s Beginning Ja p a n e s e a n d
and Itasaka’s M o d e rn Ja p a n e s e
Ja p a n e s e, or B J for short, is 
wo rth mentioning here bec
p ro b a bly by far the most in
t extbook of Japanese ever w
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e n c o u r a ge its graduate students in
Japanese Studies to go to Japan to
concentrate on Japanese language study
for one ye a r. The fo l l owing ye a r, about
ten other universities joined in to
fo rm the Inter- U n iversity Center fo r
Japanese Studies, wh i ch is curre n t ly
located in Yo kohama, and is support e d
by even more unive r s i t i e s .

In the ’70s, especially after the
Vietnam Wa r, inflation became ram-
pant in the U. S., and there was pes-
simism about the American economy.
Although the financial aid from the
federal gove rnment as well as from 
the foundations still continued, most
u n iversities began to suffer from 
bu d get cuts, hampering the spread 
o f Japanese Studies pro grams. Even 
then, the number of students taking
Japanese kept rising. It was 6,620 in
1970, 8,273 in ’72, 9,604 in ’74, and
fi n a l ly it surpassed 10,000 in ’77.
C o l l ege s / u n iversities offering Ja p a n e s e
a l re a dy numbered 155 in ’74. It is
wo rt h while to note that the fa m e d
M i d d l ebu ry Japanese School was estab-
lished in ’70. It was unique in the
sense that the students we re re q u i re d
to speak only in Japanese during the
i n t e n s ive summer session. Some stu-
dents, as you may know, make tre m e n-
dous pro gress at Middlebu ry. In fa c t ,
some make pro gress faster there than
they would in Japan because they are
shut off f rom English at Middlebu ry
wh e reas in Japan they would be ex -
posed to a lot of E n glish by taking
courses given in English, talking to
their American friends in English, 
or teaching English to earn money.

4. In the ’80s

In the ’80s, Japanese language educa-
tion at the college level started grow-
ing dramatically. The number of
Japanese language students, wh i ch wa s

chapter started out with realistic, 
useful dialogues, and moved on to
grammatical notes, a huge number 
o f sentence pattern drills, especially 
substitution drills, and fi n a l ly some
application exe rcises. The class wa s
supposed to be conducted in team-
t e a ching fashion: by an American lin-
guist who was able to lecture in Engl i s h
and a native assistant whose duty wa s
to drill. The emphasis was on listening
and speaking by means of m i m - m e m ,
i.e., mimicking and memorization.
Students we re drilled rep e a t e d ly until
they we re able to rep roduce corre c t
sentences automatically. B J was a ve ry
popular textbook. I used it over fo u r-
teen years my s e l f. In fact, it was so
popular that some other tex t b o o k s
based on the same principle began to
a p p e a r, such as Niwa - M a t s u d a ’s B a s i c
Japanese for College Students and Yo u n g -
N a k a j i m a ’s L e a rn Ja p a n e s e.

In the meantime, the number of s t u-
dents taking Japanese began to rise
s t e a d i ly during the ’60s. The enro l l-
ment throughout the U. S. was 1,746
in ’60, 2,813 in ’63, 3,443 in ’65, and
4,328 in ’68. The number of c o l l ege s
and universities that offe red Ja p a n e s e
also increased to 75 by the latter part
o f the ’60s. Even this increased fi g u re
in enrollment, howeve r, was still quite
small compared with Russian, wh i ch
was studied by over 28,000 students
about that time.

Another memorable event in the ’60s
was the establishing of the ATJ in
1962. The objectives of the orga n -
ization we re: to raise the level of
Japanese language teach i n g, to incre a s e
communication among the specialists,
and to give the members opport u n i t i e s
to present papers. Incidentally, the
AT J, wh i ch started with 97 members,
n ow enjoys a total membership of
over 1,400. Also memorable was the

’86 while none of the othe
fo reign languages showed s
s i g n i ficant increase. Then, w
sudden, tremendous jump i
ment, wh i ch was commonly
to as the “ N i h o n go Boom.”
that was often cited as a bi
was Clave l ’s novel S h o g u n , w
p u blished in the latter half
’70s and quick ly became a 
It was then made into a po
miniseries, starring Richard C
Since this event just pre c e d e
called Nihongo Boom, the 
l a n g u a ge boom was often a
the Shogun Boom. At the U
o f Wisconsin, I asked my s
that time whether any of t h e
s t a rted studying Japanese b
either the novel or the TV 
them hooked on Japan. Th
was always a resounding “ N
real reason was the rise of
a major power both econom
and tech n o l o g i c a l ly. Not on
Americans surrounded by m
m o re Japanese cameras, T V s
but Japanese companies the
also started expanding to A
In pro p o rtion to the incre a s
b e t ween Japan and the U. S
businesses naturally began 
the need to understand Ja p a
Japanese, and Japanese bu s i n
Students also felt it might 
their own marketability if t h
Japanese. I believe that was
cause of the Nihongo Boom
the ’70s, most Americans s
Japanese we re not bu s i n e s s - o
but this ch a n ged completel
’80s. The Inter- U n iversity 
ducted a long-term survey 
its American students we re
Japanese. The result was ve r
t ive of this ch a n ge among A
c o l l ege / u n iversity students
1961 and ’79, 49% of the
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t rend completely reversed itself: only
14% hoped to be pro fessors, wh i l e
50% now planned to go into bu s i n e s s .

In the ’80s, the sudden increase in 
the number of students who wa n t e d
to study Japanese brought about some
p ro blems. First of all, there was neve r
enough money for expansion. When 
I started teaching at the University of
Wisconsin in 1970, the number of
students taking fi r s t - year Japanese wa s
o n ly 20 to 30, that is, if t h e re we re
t wo TA-taught drill sections, that wa s
enough. In the ’80s, howeve r, the
number of students enrolled at the
fi r s t - year level increased steadily so
that we needed more and more TA s .
Up until then, the dean had allowe d
us to hire one TA per fifteen students,
but in the late ’80s, each drill section
had to have as many as 20 students or
m o re. The pro fe s s o r-taught so-called
l e c t u re class became so large that indi-
v i d u a l ly-oriented drills and exe rc i s e s
we re just about impossible to conduct
t h e re. Second, a new pro blem arose as
to how to deal with the varied inter-
ests of the new breed of s t u d e n t s .
Until then, we had had mostly human-
ities-oriented students. In the late
’80s, we had students who we re major-
ing in economics, business, and engi-
n e e r i n g. The University of Wi s c o n s i n
was fo rtunate enough to be able to
s t a rt a pro gram in Te chnical Ja p a n e s e ,
but not in Business Japanese. Acro s s
the nation, I believe only a ve ry limited
number of t e ch n o l o gy- or bu s i n e s s -
oriented Japanese language pro gr a m s
we re started then. Th i rd, the short a ge
o f q u a l i fied Japanese language teach e r s
became incre a s i n gly apparent. In ’87-
’88, for example, about 50 college s
and universities adve rtised va c a n c i e s
for assistant pro fessorships in Ja p a n e s e
Linguistics and Literature. All of t h e m
re q u i red Ph.D.s, but it was estimated

people simply because there we re n’t
enough training pro grams for Ja p a n e s e
l a n g u a ge teach e r s .

5. At Pre s e n t .

Since the bu bble economy burst in the
e a rly ’90s, things have ch a n ged some-
what. In the beg i n n i n g, there was no
immediate effect. One thing that gr a d-
u a l ly became apparent, howeve r, wa s
that, at the college / u n iversity leve l ,
the enrollment in Japanese language
classes has ceased rising. According 
to the latest fi g u res ava i l a ble from the
M o d e rn Language Association, the
Japanese enrollment surpassed 45,000
in 1990, but went below 45,000 in
’95. Most major fo reign language s
with the exc eption of Spanish and
Chinese suffe red a loss of s t u d e n t s
during those five years, most of t h e m
m o re seve re ly than Japanese. As a
result, Japanese became the number
four fo reign language in the U. S. trail-
ing only Spanish, Fre n ch, and Germ a n .
E ven then, the fact remains that the
Japanese enrollment in colleges and
u n iversities is no longer incre a s i n g.

Although Japanese language enro l l-
ment at the college / u n iversity leve l
has stopped grow i n g, enrollment at
the high school level, wh i ch start e d
i n c reasing in the ’80s, seems to be
continuing to rise even in the ’90s. 
In ’88, there we re over 200 high
s chool pro grams; in ’91, there we re
about 770; in ’93, there we re almost
1,500 middle school and high sch o o l
p ro grams combined. In public high
s chools alone, there we re 42,290 
students taking Japanese in 1994,
wh i ch ranks Japanese fifth behind
Spanish, Fre n ch, German, and Italian.
I would like to discuss the case of
Wisconsin to show you how my state
has evo l ved. Back in ’86, the Ja p a n e s e
gove rnment invited five superinten-

tendents we re asked to pro m
related education upon the
to their re s p e c t ive home sta
then Superintendent of E d u
Wisconsin quick ly fo rmed 
tee to accomplish this. As a
good things came out of it
e s t a blishment of p re - c o l l eg
l a n g u a ge pro grams was enc
the state. Although only on
p ro grams existed at that tim
a re pro b a bly between 20 an
p ro grams curre n t ly active. S
the state urged the Unive r s i t
Wisconsin to start a trainin
for future pre - c o l l ege teach e
Japanese. Consequently, a n
c e rt i fication pro gram was b
ten years ago. In the beg i n n i
a re a l ly tough time attractin
but these past few years, we
be doing quite well. Last ye a
graduated from this pro gr a m
both teaching Japanese now
s p r i n g, four more will be g
What makes me ve ry happy
they are mostly non-native 
who have completed four y
Japanese language study. Th e
e a ch spent at least one year
and can speak Japanese fa i r
These are the kinds of p re - c
t e a chers we need if we are 
the quality of p re - c o l l ege J
i n s t ruction in the U. S. .

The rapid growth in both p
and enrollments at the pre - c
l evel has caused some serio
lems, the biggest one being
or the lack there o f. This af
example, the hiring of t e a c
is a high school in Madison
Japanese instruction is offe r
mer student of mine is teac
n ow, but she has to combin
and 4 into one class and tea
t o gether because the admini

BREEZE.fall 1998 3.3 R2 copy  10/16/01  1:58 PM  Page 9



B re ez e  Fa l l  1 9 9 8  Q u a r t e r l y  

k a ? ” The students answe red in unison,
“Hai, genki desu. Anata wa ? ” Wh a t
she was teaching was not authentic
Japanese, but a mere translation of
“ H ow are yo u ? ” – “ We are fine, and
yo u ? ” This native speake r, who could
h ave been teaching genuine Ja p a n e s e ,
was choosing not to do so. I am citing
these examples to point out that being
a native speaker does not guarantee
good teach i n g.

Another pro blem is cl a s s room manage-
ment. Pre - c o l l ege teachers who are
n a t ive speakers of Japanese often have
d i fficulty managing the cl a s s room. 
I send out my students who are in 
the teacher cert i fication pro gram to
s chools all over the state to observe
Japanese classes. Since they write an
o b s e rvation rep o rt after each visita-
tion, I know that teachers who are
o r i g i n a l ly from Japan norm a l ly have 
a more difficult time with cl a s s ro o m
m a n a gement than do American teach-
ers. I have heard people say that the
most ideal way would be to have team
t e a ching with both an American and a
Japanese, but that would be unre a l i s t i c ,
considering the cost invo l ved. Th e re
a re pro grams such as JALEX that send
young Japanese over to America strict-
ly for this purpose, but the number 
o f s u ch people is quite limited, and
we cannot fo rever depend on them.

Another pro blem, as you might alre a dy
k n ow, is the short a ge of t ex t b o o k s
s u i t a ble for pre - c o l l ege teach i n g. It is
natural that pre - c o l l ege textbooks are
not of high quality yet in comparison
with college textbooks because pre -
c o l l ege Japanese does not have as long
a history as college Japanese. Some
states including Wisconsin have pro-
vided cl a s s room teachers with curr i c u-
lum guidelines for Japanese. I have
l o o ked at the Wisconsin guidelines
and found them ve ry well written;

a number of p re - c o l l ege teachers wh o
h ave sw i t ched from another fo re i g n
l a n g u a ge to Japanese on rather short
notice. They take an intensive Ja p a n e s e
p ro gram somewh e re two summers in 
a row and then start teaching Ja p a n e s e .
In other wo rds, they don’t go thro u g h
the regular teacher cert i fication pro-
gram at the University of Wisconsin. 
I personally disapprove of this ove rly
s i m p l i fied way of t e a cher training
because it just creates teachers with
l ow language pro fi c i e n cy who cannot
t e a ch adequately. How can students
l e a rn to communicate in Japanese if
their teachers themselves cannot do
so? The pro o f o f this is evident in
E n glish education in Japan. Many
Japanese study eight years of E n gl i s h
in that system, and yet cannot com-
municate in English because they have
n ever learned how from their teach e r s .
I am there fo re ve ry grateful to orga n i-
zations such as the Japan Fo u n d a t i o n ,
the US. - Japan Foundation, the Ja p a n -
U. S. Friendship Commission, and the
Japan Fo rum, all of wh i ch have been
funding pro grams ge a red to improv i n g
the pro fi c i e n cy of p re - c o l l ege teach e r s
who are not native speakers of Ja p a n e s e .
This does not mean, howeve r, t h a t
n a t ive speakers of Japanese automati-
c a l ly make good teachers of Ja p a n e s e .
I once had an American student wh o
graduated from a Minnesota high
s chool. Since his speaking ability wa s
ve ry poor, I was surprised when he
told me he had studied Japanese fo r
four years in high school. I was eve n
m o re surprised when he said his high
s chool teacher was a native speaker 
o f Japanese but had always taught in
E n glish. “ Why didn’t you ask her to
speak more Japanese in cl a s s ? ” I aske d .
His rep ly was: “I did, but she said,
‘ That’ll make it too difficult for yo u .’ ”
A l s o, I have once visited a middle-
s chool Japanese class taught by a

h ow many teachers are re a l l
good use of the guidelines 
is not easy to prep a re inter
useful materials based on t
must be a tru ly competent 
with a high level of p ro fi c i e n
Japanese in order to be able
In order to understand this
you only need to imagine w
would be like if all Ja p a n e s e
s chool and high school teac
E n glish had to prep a re teac
rials for themselves eve ry d
good pre - c o l l ege level tex t b o
b a d ly. Hopefully we will ha
as pre - c o l l ege Japanese inst
becomes more establ i s h e d .

N ext, pre - c o l l ege Japanese 
is faced with the pro blem o
tion, especially the lack of
cation between pre - c o l l ege 
and college teachers. Many
t e a chers don’t know what c
t e a chers are doing, and colle
p ro b a bly know even less ab
p re - c o l l ege teachers are doi
cl a s s room. Pre - c o l l ege teac
e s p e c i a l ly frustrated to lear
students who get into colle
s t a rt out all over again fro m
b eg i n n i n g. At the Unive r s i t y
Wisconsin, that used to be
t o o, i.e., students who took
t h ree, or sometimes even fo u
o f high school Japanese we r
placed in First-Semester Ja p
a result of the placement te
Japanese was sometimes rat
enough for them to skip on
but since Second-Semester 
not offe red in the fall, they
either to wait until Ja n u a ry
case they would like ly fo rge t
what they had alre a dy learn e
t a ke First-Semester Ja p a n e s e
them chose the latter. Fo rt u
the University of Wi s c o n s i n

BREEZE.fall 1998 3.3 R2 copy  10/16/01  1:58 PM  Page 10



B re ez e  Fa l l  1 9 9 8  Q u a r t e r l y  

not re a dy to skip one year of c o l l ege
Japanese. This new course is a non-
i n t e n s ive one that meets only thre e
hours a week wh e reas our reg u l a r
F i r s t - Year Japanese is an intensive
course that meets eight hours a we e k .
Students who start out from scratch 
in the intensive class and students 
who go into the non-intensive class 
in September because of some prior
experience in Japanese both end up
with the same lesson in the same tex t-
book by the end of D e c e m b e r, and
they together go into the intensive
Second-Semester Japanese class in
Ja n u a ry. High school graduates thus
t reated seem to show less fru s t r a t i o n
n ow, and we are happy about it.

A rticulation between pre - c o l l ege and
c o l l ege Japanese is ex t re m e ly diffi c u l t
to ach i eve. One of the main re a s o n s ,
and pro b a bly the biggest reason, is
because pre - c o l l ege students who take
Japanese are not necessarily college -
bound, and also because even those
who do go to college may not continue
taking Japanese. Although I have no
statistics on this, I have a feeling the
ratio of students who have taken high
s chool Japanese and continue to study
Japanese in college is pro b a bly not
ve ry high. High school teachers must
t a ke that into consideration when they
t e a ch Japanese. They cannot dire c t
their attention mere ly to those wh o
might go on studying Japanese in col-
l ege. They must also maintain a mini-
mum level of e n rollment if they wa n t
to ke ep their job. Fo rt u n a t e ly, some
v i s i ble effo rts are being made to
i m p rove articulation between high
s chool and college. As far as I know,
t h e re have been state-wide confe re n c e s
to discuss the issue of a rticulation 
in such states as Massach u s e t t s ,
M i ch i gan, and Indiana. That is, of
course, a ve ry welcome trend although

In my opinion, high school Ja p a n e s e
and college Japanese pro b a bly should
h ave diffe rent objectives. In college ,
the main objective should be high 
p ro fi c i e n cy in Japanese, wh e reas in
high school, exc ept at excl u s ive priva t e
s chools wh e re all graduates expect to
go on to college, the objective should
be to nurt u re in the students a stro n g
i n t e rest in Japan coupled with a basic
understanding of Japanese culture .
L a n g u a ge should be taught only as
p a rt of c u l t u re; only a limited amount
s u fficient to whet the student’s appetite
would pro b a bly suffice. College teach-
ers will be more than happy if h i g h
s chool graduates come into college
p ro grams re a dy to tackle the big ch a l-
l e n ge of s t u dying Japanese seriously
with strong curiosity and interest in
Japanese culture. I know this kind of
statement is pro b a bly not politically
c o rrect, but I just wanted to ex p re s s
my inner feelings, wh i ch I know some
c o l l ege - l evel teachers share .

N ext, I would like to touch on the
subject of m e t h o d o l o gy. Befo re Wo rl d
War II, the main methodology was the
G r a m m a r- Translation Method. During
the wa r, it was replaced by the Dire c t
Method, wh i ch was used by both AJLS
and NJLS. In the ’60s and the ’70s,
the Audio-lingual Method, based on
p a t t e rn practice, became the mode.
N ext came the Communicative
Ap p ro a ch with strong emphasis on
communication and too little atten-
tion to basic training. But I re a l ly
d o n’t think the Communicative
Ap p ro a ch ever took a strong fo o t h o l d
in the field of Japanese education 
in America. Instead, the Pro fi c i e n cy -
Oriented Ap p ro a ch, promoted by
ACTFL for all fo reign language edu-
cation, has become a noticeable move-
ment in Japanese, too. The strength 
o f the Pro fi c i e n cy-Oriented Ap p ro a ch

o n ly through basic drills an
A new textbook called N a k a
a u t h o red by Makino and H
is to come out short ly is su
be based on this appro a ch, 
look fo r wa rd to its publ i c a t i

F i n a l ly, a few random thou
c o n clude my talk. During m
c a reer at the University of
I have met some exc ep t i o n a l
who perfo rmed so ex t r a o rd i
on the placement test that 
told they could go right in
Year Japanese. Th e re was ev
q u a l i fied for Fo u rt h - Year J
those gifted students had s
in Japan as exch a n ge high s
dents. Unfo rt u n a t e ly, howe
at my unive r s i t y, these fa n t a s
talented high school gr a d u a t
to have all but disappeared
Japanese pro gram, and I fe a r
reason for that is because J
l o n ger considered a big ch a l
young Americans. The othe
was talking to a Japanese p
o f business, and I am happ
he was rather optimistic ab
f u t u re of the Japanese econ
an example, he mentioned 
ship building industry, wh i c
s u rpassed by Ko rea, is now
a gain. If Ja p a n’s economy r
young Americans will again
big ch a l l e n ge to study Ja p a n
all hope that day will arr ive
l o n g. Thank you ve ry much .
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1 ) SU P P O RT PRO G R A M F O R JA PA N E S E - 

LA N G UAG E CO U R S E S AB ROA D

( SA L A RY AS S I S TA N C E PRO G R A M F O R

FU L L- TI M E JA PA N E S E- LA N G UAG E

TE AC H E R S) :

Designed to assist in the cre a t i o n
and/or expansion of full-time teach-
ing position. The financial assistance
will be provided up to an initial thre e -
year period to help cover personnel
ex p e n s e s .

2 ) JA PA N E S E- LA N G UAG E RE S E A RC H/ 

CO N F E R E N C E/ SE M I NA R GR A N T

PRO G R A M: 

Designed to assist orga n i z a t i o n s /
institutions to conduct re s e a rch, semi-
nars or workshops on pre - c o l l eg i a t e
l eve l .

3 ) JA PA N E S E- LA N G UAG E TE AC H I N G

MAT E R I A L S DO NAT I O N PRO G R A M: 

Selected teaching materials will be
donated to educational institutions.

4 ) TR A I N I N G PRO G R A M S F O R TE AC H E R

O F T H E JA PA N E S E- LA N G UAG E AT T H E

JA PA N E S E- LA N G UAG E IN S T I T U T E, 

UR AWA I N JA PA N:

O ffering teachers opportunities to
attend an intensive course in Ja p a n e s e
l a n g u a ge and teaching methodology.
Th ree types of training: (1) Long-
Te rm, (2) Short - Te rm, and (3)
Japanese Abroad (Zaigai Hojin
Ke n s h u ) .

5 ) AS S I S TA N C E PRO G R A M F O R T H E

DE V E LO P M E N T O F JA PA N E S E-

LA N G UAG E TE AC H I N G RE S O U RC E S:

visual material related to Japanese 
l a n g u a ge education.

6 ) JA PA N E S E- LA N G UAG E ED U C AT I O N

FE L LOW S H I P PRO G R A M: 

Fe l l ows will be invited to the Ja p a n e s e -
L a n g u a ge Institute, Urawa in order to
p a rticipate in cooperation with, or
under the guidance of, Japanese ex p e rt s
in (1) development of t e a ch i n g
re s o u rces, (2) teaching methods and
(3) re s e a rch .

7 ) JA PA N E S E SP E E C H CO N T E S T

SU P P O RT PRO G R A M: 

Intended to assist organizations to
hold Japanese speech contests by 
p roviding partial financial support 
and prizes.

8 ) JA PA N E S E- LA N G UAG E PRO G R A M

F O R RE S E A RC H E R S AT T H E JA PA N E S E-

LA N G UAG E IN S T I T U T E, KA N S A I

I N JA PA N:

L o n g - t e rm intensive training courses
in Japanese for scholars or re s e a rch e r s
who need to learn Japanese for their
academic re s e a rch activ i t i e s .

9 ) JA PA N E S E- LA N G UAG E PRO G R A M

F O R PO S TG R A D UAT E ST U D E N T S

AT T H E JA PA N E S E- LA N G UAG E

IN S T I T U T E, KA N S A I I N JA PA N:

I n t e n s ive training courses for post-
graduate students who major in the
social sciences or the humanities 
and wish to improve their Ja p a n e s e
l a n g u a ge abilities for their studies. 

Application fo rms are ava i l a ble in
S eptember upon written request to

JA PA N E S E LA N G UAG E GR A N T

PRO G R A M S F O R 1 9 9 9 / 2 0 0 0
with December 1, 1998 Deadline

Los A n ge l e s
L a n g u a ge C e n
G ra n t s
( J F LC Grants)

These are emergency-type fund
re l at ively modest grant amoun
s c reened and administered by T
Fo u n d ation & Language Cent
A n geles with the primary obje
s u p p o rting teach e rs of Japanese
in the United Stat e s. A p p l i c a n t s
e n c o u ra ged to seek additional r
e l s e wh e re to complete the desir

1 . P ro g ram & Guid

WO R K S H O P S/ CO N F E R E N C E S

This grant is designed to a
shops, symposiums and con
conducted by the teach e r s ’
tions. Workshops for teach e
p u rposes are not applicabl e .
will be given to those appli
s t rengthen teacher netwo r k i n
specify target audience. Pro j
should include registration
p a rticipants. The grant amo
not exceed $2,000 per pro j e

PR E-C O L L E G I AT E CU R R I C U LU

DE V E LO P M E N T:

This grant will support the
ment of a curriculum for t
c o l l egiate level. Priority wi
to plans from a group of t e a
an institution. Abstract of the
content and a list of c o l l a b o
with detailed back ground i
must be submitted. Project
giate curriculum or higher 
a p p l i c a bl e . The grant will b
m o n e y, and its amount will
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o f Japanese teachers. Priority will be
g iven to establish new Japanese lan-
g u a ge teach e r s ’ associations. By-law s
and a list of expected members must
be submitted. Project income should
i n clude membership dues. The gr a n t
amount does not norm a l ly exc e e d
$ 3 , 0 0 0 .

2 . A p p l ic at ion s :

No application fo rms or deadlines 
a re necessary to apply. Proposal 
can be submitted with the fo l l owing 
i n fo rm a t i o n :

1 ) P roject title (include project 
s chedule and location).

2) Applicant or project dire c t o r ’s 
name with updated curriculum 
vitaes. 

3) P roject summary that cl e a rly 
describes: objectives, back ground, 
abstract, expected effects, pre l i m i -
n a ry arr a n gements, list of c o l l a b -
orators or participants. 

4) Accurate financial statement with 
ex p e n d i t u res (i.e., travel expenses, 
c o rrespondence, printing and 
c o py i n g, meals and re f reshments, 
rentals, etc.) and income (i.e., 
membership dues, registration 
fee, subsidies, own money, etc.) 
Please specify wh i ch expenses you 
d e s i re to be cove red by the 
L a n g u a ge Center Grant. 

5) The name of the party to whom 
the Foundation should make a 
ch e ck paya ble. 

6) You may not be awa rded a grant 
m o re than twice in the same cate-
go ry during one fiscal year 
( Ap r i l - M a rch ) .

3. WORKSHOPS & SEMINARS 

O N - S I T E :

seminar in the US and Canada, and
wishes faculty members of the Ja p a n
Foundation Language Center in Los
Angeles to conduct some of the teaching
modules, a proposal could be dire c t e d
to us with the fo l l owing info rmation: 
1 ) Name of the workshop or 

c o n fe rence 
2 ) Date and location of the wo r k -

s h o p / c o n fe rence 
3 ) O b j e c t ives/ back ground of the 

wo r k s h o p / c o n fe rence 
4 ) Subject(s) you are interested in 
5 ) Applicant: 

a. Name of the host institution 
b. Name of rep re s e n t a t ive 
c. Name of p roject director in- 

cluding her/his curriculum vitae
6 ) Past awa rd history by the Japan 

Foundation with the title of the 
workshops, dates, and amount of
the grant. 

In principle, the organization applies
for travel and other expenses for the
Japan Fo u n d a t i o n’s faculty member(s).
The organizer should bear the cost to
be incurred to hold such workshops by
t h e m s e l ves, or if e l i g i ble, they may also
a p p ly for our Workshops/ Confe re n c e s
Grant pro gram for those expenses. 

4. Screening procedures:

After re c e iving applications, the
Foundation will either send you an
a ck n owledgment of receipt, or contact
you to supply additional info rm a t i o n
to ensure a fair scre e n i n g.

Applicants will be contacted within
t wo months after ack n owledgment 
o f receipt, unless otherwise notifi e d .

Last ye a r, more than 100,00
Japanese speakers thro u g h o u t
took the 14th Japanese La
fi c i e n cy Test (JLPT, also
“ N i h o n go Noryoku Shiken”)
lished by the Japan Fo u n d a t i o n
evaluate a person’s ability to li
c o m p rehend Japanese languag

This ye a r ’s JLPT will be held 
6, 1998, both in Japan and in
33 overseas countries and are a
the Association of I n t e rn a t i o
tion, Japan will administer th
nine areas of Fukuoka, Hiro s h
Osaka, Kyo t o, Nagoya, Kana
and Hokkaido.

An examinee at each level wh o
test will be sent a Cert i ficate o
E a ch examinee will be notifi e d
s c o re by the end of Feb ru a r
results of an examinee who ta
1 exam and who is applying f
to a Japanese university will 
to that university as well. 

DATE: 
December 6, 1998 (Sunday )

TEST SITES in the U. S.: 
The Japan Foundation (Los A
The University of C h i c a go (C
Columbia University (New Yo r

C O N TAC T: 
Japanese Language Pro fi c i e n cy
The Japan Foundation and La
Center in Los Ange l e s

A P P L I C ATION FEE:
L evel 1 & Level 2 - US$50.00
L evel 3 & Level 4 - US$30.00

In Canada, the JLPT will be h
D o u glas College (Va n c o u ver) 
York University (To ro n t o )

1998 The Japanese L
P ro ficiency Te s t

For more info rm ation about grant pro g ra m s, please contact the following addre s s :

Eric Chow, Pro gram Assistant
TH E JA PA N FO U N DAT I O N & LA N G UAG E CE N T E R I N LO S AN G E L E S

2425 Olympic Bouleva rd, Suite 650E
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TR A I N I N G PRO G R A M F O R TE AC H E R S O F

T H E JA PA N E S E LA N G UAG E

P R E C O L L E G I ATE T E A C H E R S

N Y Elizabeth Ro b e rt s
N o rt h p o rt High Sch o o l

VA Joanne Shaver 
L.C. Bird High Sch o o l

F L M a rcia Muench 
John F. Ke n n e dy Middle Magnet 
S ch o o l

W I Todd Williams 
Menomonie High / Middle Sch o o l

U T S h e r i lynn Shinsato
Pleasant Grove High Sch o o l

H I Jan Hiro ko Asato
Punahou Academy High Sch o o l

C A Jessica Summers 
A rcadia High Sch o o l

C O L L E G I ATE T E A C H E R S

H I Pa t r i ck Woo 
U n iversity of H awa i i

C A Yo s h i ko Ta ch i b a n a
C a l i fo rnia Po ly t e chnic State 
U n ive r s i t y

AS S I S TA N C E PRO G R A M F O R T H E

DE V E LO P M E N T O F JA PA N E S E -
LA N G UAG E TE AC H I N G RE S O U RC E S

I L D e Paul University “ Java Kanji 
F l a s h c a rd 500” $ 3 , 9 3 1

SU P P O RT PRO G R A M F O R JA PA N E S E -
LA N G UAG E CO U R S E S AB ROA D ( SA L A RY

AS S I S TA N C E PRO G R A M F O R FU L L- TI M E

JA PA N E S E L A N G UAG E TE AC H E R S)

M A The Boston Public Sch o o l s
O H The Ohio State University 
O R Po rtland Public Schools 

JA PA N E S E - LA N G UAG E RE S E A RC H /
CO N F E R E N C E / SE M I NA R GR A N T

PRO G R A M

C A U n iversity of C a l i fo rnia - San 
D i ego “ D eveloping Guidelines for 
Japanese Language Te a ching in 
C a l i fo rn i a ” $ 5 , 1 7 1

JA PA N E S E SP E E C H CO N T E S T SU P P O RT

PRO G R A M

C T Connecticut College
N J Seton Hall Unive r s i t y
N C D u ke Unive r s i t y
G A Japan-America Society Georgia 
L A Japan-America Society of New 

O rl e a n s
M I Japan Business Society of

D e t ro i t
M N C o n c o rdia Language Vi l l a ges 
I A The University of I owa
T X The Japan - America Society in 

Tex a s
C O U n iversity of Colorado - 

B o u l d e r
U T Brigham Young Unive r s i t y
WA H yo go Cultural Center
C A B e i koku Nich i go Kyokai (Seijin 

B e n ron Ta i k a i )
C A C a l i fo rnia State University - 

Los Ange l e s

JA PA N E S E - LA N G UAG E TE AC H

MAT E R I A L S DO NAT I O N PRO G

P R E C O L L E G I ATE SCHOOLS

M E Hall-dale Middle Sch o o
M A Boston Latin Academy
C T Choate Ro s e m a ry Hall
N Y Mineola High Sch o o l
N Y O wego Free Academy
N Y Ro s lyn High Sch o o l
N Y Townsend Harris High
PA Shaler Area School Dis

I n t e rmediate Sch o o l
M D John F. Ke n n e dy High 
M D Paint Branch High Sch o
N C H a rding University Hi

S chool 
S C B e ck Academy of L a n g u
S C J.L. Mann Academy
G A Fulton County Sch o o l s
F L A rvida Middle Sch o o l
F L C l e a r water High Sch o o l
F L John F. Ke n n e dy Midd

Magnet Sch o o l
F L Pine Crest Sch o o l
F L Tampa Bay Te chnical H

S ch o o l
F L Watkins Elementary
M I Clarkston High Sch o o l
M I G roves Senior High Sc
M I N ovi High Sch o o l
I N C a rmel Clay Sch o o l s
I N N o rth Side High Sch o o
W I Franklin High Sch o o l
W I M a p l e wood Middle Sc
W I Memorial High Sch o o l
W I Menasha High Sch o o l
W I Menomonee Falls High
I L Inter Cultura Fo reign L

Japanese Language Pro g ra m s

List of Aw a rd e e s
1 9 9 8 / 1 9 9 9
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T X B e l l a i re Senior High Sch o o l
T X Berkner High Sch o o l
T X J. J. Pe a rce High Sch o o l
T X L a ke Highlands High Sch o o l
T X R. L. Tu rner High Sch o o l
T X R i ch a rdson High Sch o o l
T X Thomas Je fferson High Sch o o l
T X We s t wood High Sch o o l
I D Centennial High Sch o o l
U T Lone Peak High Sch o o l
U T Pleasant Grove High Sch o o l
WA Annie Wright Sch o o l
WA Bethel School District
WA Central Kitsap School District
WA E ckstein Middle Sch o o l
WA Franklin Pierce School District
WA I n t e rl a ke High Sch o o l
WA Mt Spokane High Sch o o l
WA Nathan Hale High Sch o o l
WA Ro o s evelt High Sch o o l
WA S e d ro - Woolley High Sch o o l
WA Whitman Middle Sch o o l
O R Sheridan Japanese Pro gr a m
O R South Eugene High Sch o o l
O R The Catlin Gable Sch o o l
O R West Linn High Sch o o l
O R West Linn - Wi l s o nville School 

D i s t r i c t
C A Abraham Lincoln High Sch o o l
C A Anaheim Union High School 

D i s t r i c t
C A A r a gon High Sch o o l
C A E ve rett Alva rez High Sch o o l
C A G avilan View Middle Sch o o l
C A G e o rge Washington High 

S ch o o l
C A H e n ry Gunn High Sch o o l
C A John H Francis Po ly t e chnic 

High Sch o o l
C A La Jolla Country Day Sch o o l
C A Laguna Creek High Sch o o l
C A Lincoln High Sch o o l
C A Los Alamitos High Sch o o l
C A Menlo Middle Sch o o l
C A Mills High Sch o o l
C A O r a n ge County Japanese Sch o o l
C A P residio Middle School, 

S F U S D
C A S a c red Heart Cathedral 

P rep a r a t o ry

C A Sheldon High School & Valley 
High Sch o o l

C A St Marga re t ’s Episcopal Sch o o l
C A Th u rgood Marshall Academic 

High Sch o o l
H I Damien Memorial High Sch o o l
H I Kailua High Sch o o l
H I Moanalua High Sch o o l
G UA M Palau High Sch o o l
G UA M Trinity Christian Sch o o l

C O L L E G I ATE SCHOOLS

V T The University of Ve rm o n t
M A Boston College
M A Mount Holyo ke College
R I B rown Unive r s i t y
N Y B a rd College
N Y Marist College
N Y State University of New York 

at Buffa l o
N Y Syracuse Unive r s i t y
N J Seton Hall Unive r s i t y
PA Lincoln Unive r s i t y
VA Vi rginia Military Institute
W V Salem - Te i k yo University 
N C N o rth Carolina State Unive r s i t y
S C F u rman Unive r s i t y
T N East Tennessee State Unive r s i t y
T N Rhodes College
T N Vanderbilt Unive r s i t y
L A Louisiana State University - 

S h revep o rt
L A U n iversity of New Orl e a n s
O H Ke nyon College
O H The University of A k ro n
O H U n iversity of C i n c i n n a t i
I N U n iversity of E va n s v i l l e
I N U n iversity of N o t re Dame
I L C o l l ege of L a ke County
I L K n ox College
I L N o rth Central College
I L N o rt h e rn Illinois University 
M O Truman State University 
N E C reighton Unive r s i t y
N E U n iversity of N ebraska at 

O m a h a
L A D i l l a rd Unive r s i t y
T X Collin County Community 

C o l l ege
T X U n iversity of Texas - Au s t i n

C O Colorado State Unive r s i
C O United States Air Fo rc e

A c a d e my
C O U n iversity of C o l o r a d o

B o u l d e r
U T Salt Lake Community 
U T Utah State University 
U T Weber State Unive r s i t y
N V U n iversity of N evada -

Vega s
WA Whatcom Community
C A C a l i fo rnia Po ly t e chnic 

U n ive r s i t y
C A C a l i fo rnia State Unive r s

Long Beach
C A C a l i fo rnia State Unive r s

San Marc o s
C A City College of San Fr a
C A Cuesta College
C A Mt. San Antonio Co
C A O r a n ge Coast Colleg
C A San Francisco State U
C A Santa Monica Colleg
C A S t a n fo rd Unive r s i t y
C A U n iversity of San Fr a
C A U n iversity of the Pa c i
H I Kauai Community C
H I L e e wa rd Community

Wa i a n a e

O T H E R S

M A Boston Institute of I n
Communication, Inc

N J Princeton Communi
S ch o o l

U T Ucon (Utah Asian S
C o n s o rt i u m )

WA Japanese Pro gram fo
P ro fessionals (JPP)

C A C a l i fo rnia Associatio
Japanese Language S

C A Japanese School in V
C A Long Beach Japanese

S ch o o l
C A Osula Education Cen
C A Southeast Japanese S

JA PA N E S E- LA N G UAG E PRO G R A

SP E C I A L I S T S ( PO S T- GR A D UAT

I A U n iversity of I owa 
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AS A G I
The fo l l owing pro grams are scre e n e d
by The Foundation headquarters and
o n ly applications from the 13 we s t e rn
states of the United States are accep t-
ed in the Los Angeles Office. For full
guidelines and applications rega rd i n g
p ro grams in this catego ry please 
c o n t a c t :

Alan Kita, Pro gram Associate
TH E JA PA N FO U N DAT I O N

& LA N G UAG E CE N T E R I N LO S

AN G E L E S

2425 Olympic Bouleva rd
Suite 650E
Santa Monica, Califo rnia 
90404-4034, USA
TOLL-FREE: 
1-888-667-0880, ext. 104
Te l ephone: 
(310) 449-0027 ext. 104
Fax: (310) 449-1127
E-mail: jfl a @ j fl a l c . o rg
URL: http://www. j fl a l c . o rg

THE JAPAN FOUNDAT ION

F E L LOWSHIP PRO G RAM FOR 

A RT I S TS AND CULT U RAL 

P ROPE RTIES SPE C I A L I S TS 

O p p o rtunities for specialists 

Ex h i b i t ions Abroad 

S U P P ORT PRO G RAM

P rovides financial support to ex h i b i-
tions that introduce Japanese art and
c u l t u re abroad. 

F i lm - P rod u ct ion Support

P ro g ram

P rovides financial support for the 
p roduction of films, TV pro gr a m s ,
and other audio-visual materials that
s e rve to further an understanding of
Japan and Japanese culture abroad. 

P U B L IC AT ION AS S I S TA N C E

P RO G RAM

Assistance will be considered fo r
books on, or relating to, Japan in the
humanities, the social sciences, and the
a rts. 

T RA N S LAT ION AS S I S TA N C E

P RO G RAM

P rovides financial assistance for the
translation of works of high va l u e
that are only published in Japanese, on
or related to Japan in the humanities,
the social sciences, and the arts, part i c-
u l a rly classics, intro d u c t o ry works on
Japan, and re fe rence works for Ja p a n e s e
s t u d i e s .

THE JAPAN FOUNDAT ION GRANT 

P RO G RAMS OTHER THAN LA N G UA G E

P RO G RAM FOR 1999/2000

with December 1, 1998 Deadline

The following pro g rams are s
by The Japan Fo u n d ation A m e
A dv i s o ry Committee conv e n i n g
Yo rk City. Th u s, requests for
tions must be made to our Ja p
Fo u n d ation office in New Yo r
those applications are due in 
by November 1, 1998.

The New York Office
TH E JA PA N FO U N DAT I O N

152 West 57th Street, 39th F
New York, New York 10019
Telephone: (212) 489-0299
Fax: (212) 489-0409
E-mail: info@jfny.org
URL: http://www.jfny.org

1. The Japan Foundation F
Program for Scholars, Res
and Doctoral Candidates

2. Institutional Support Prog
for Japanese Studies
a. Visiting Professorship 

Financial Support Prog
b. Staff Expansion Grant
c. Research/Professional 

Conference Grant Prog

3. Library Support Program

The Japan Foundation’s Cent
Global Partnership also has o
grant programs that cover ot
than the ones described abo
contact them for information

TH E JA PA N FO U N DAT I O N

F O R GLO BA L PA RT N E R S H I

152 West 57th Street, 39th F
New York, New York 10019
Telephone: (212) 489-1255
Fax: (212) 489-1344
URL: http://www.cgp.org

NEWS ON ARTS & CULTURAL PROGRAMS AT THE JAPAN FOUNDATION IN LOS AN
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A RTIST FELLOW S H I P

Liza Dalby, “Shin Murasaki Monogatari,” Berkeley CA.

Exhibition Abroad Support Program
18th Street Arts Complex, “Contemporary Photography of Miwa Yanagi
Exhibition and Explorations in Digital Technology,” Santa Monica CA
(1,000,000 yen).

The Museum of Contemporary Art, “At the End of the Century: One
Hundred Years of Architecture,” Los Angeles CA (3,000,000 yen).

Film Production Support Program
Ellis Productions, Inc., “Small World,” Burbank CA (1,800,000 yen).

Judith Schaefer, “‘Youth’- Samuel Ullman’s Life and Legacy,” San Francis
(2,000,000 yen).

Yo Komaya, “Pictures,” Belvedere, CA (3,000,000 yen).

Publications Assistance Program
University of Hawai’i Press, “Matabei: From Shadow to Substance,” by S
Kita, Honolulu HI ($7,936.00)

Study-In-Japan
Southern California Institute of Architecture, “Japanese Arts & Crafts
Workshop,” Los Angeles CA ($14,400) --- postponed from 1997

Japan Fo u n d ation Grantees in

We s t e rn United States 1998/19
Other Than Japanese Language Pro g rams: 

PE R F O R M I N G ART S JA PAN 
D U E TO T H E NE W YO R K OF F I C E

This is an assistance program for which only non-profit organizations
United States are eligible. PAJ intends to cover geographical areas that h
been well exposed to Japanese performing arts, and to promote much
educational activities that will acquaint the general public with the histor
cultural context of Japanese performing art forms. U.S.-Japan perform
collaborations are also encouraged during their early stages of production
contact the program secretariat below for further details:

Application deadline: October 15, 1998

LO S AN G E L E S ART S & 
CU LT U R E GR A N T S

The Japan Foundation & Language
Center in Los Angeles will support
projects that are related to the presen-
tation of the arts and culture of
Japan within the western United
States covered. Martial arts are
excluded. Applicants should not have
received another fund from The
Foundation for the same project.
Successful candidates would be grant-
ed up to $2,000. Please direct a letter
of proposal that includes the follow-
ing information, if relevant:

1. Name of project, date, time and 
location.

2. Applicant. 
a. Name of institution (include 

background). 
b. Name of authorized official. 
c. Name of project director.

3. Project outline. 
a. Artist(s), participants and/or 

cooperators. 
b. Description. 
c. Arrangements and 

preparations. 
d. Schedule.

4. Budget breakdown. 
a. Expenditures: 

a) Facility.
b) Artist fee. 
c) Rental equipment. 
d) Printing and photo copies. 
e) Travel expenses. 
f) Other (please specify) 

b. Income: 
a) Admission fee. 
b) Other source of support. 

5. Curriculum vitae of the project 
director.

6. Biography of artist(s).

After receiving applications, The Los
Angeles Office will either send you an
acknowledgment of receipt, or con-
tact you to supply additional infor-
mation to ensure a fair screening.
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